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Abstract
Thepurposeofthis studywas to collect data forconstructionofa theorythat
explains relationship between praise and motivation from students’reasoning of
their experienceswithmotivationbypraise. First,second,and third graderswere
interviewedabout theirexperiencesbeing motivatedbypraiseandthereasonstheir
motivationincreased. Thereasonsprovidedweredividedintosevencategories:the
emergence of positive emotions, an expectation of future praise, changes in self-
concept and awareness,the outcomeof theactivitythat received praise,an emer-
genceofinternalmotivation,theexperienceofbeing praised,andother. First and
second graders’responses were not significantlydifferent,but the reports of both
groups significantlydiffered from thoseofthethirdgraders. Further,manyofthe
first and second graders mentioned positive emotions,the desire for future praise,
andtheexperienceofbeing praisedastheirreasons. Thirdgraderstendedtoreport
the samereasons as first and second graders;in addition, third graders explained






















































































































































































































































































































































































































肯定的な感情 期待 自分自身の変化 活動の価値 内発的動機づけ ほめられたこと自体 その他
１年生 9（23.08) 6（15.38) 1（2.56) 4（10.26) 3（ 7.69) 7（17.95) 9（23.08)
２年生 6（15.79) 6（15.79) 2（5.26) 3（ 7.89) 2（ 5.26) 11（28.95) 8（21.05)
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